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CHAPTER I 
THE PROBLEM AND DEFINITION OF TERMS USED 
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CRAFTER 'I 
THE FROBLEM AND DEFINITION OF TERMS USED 
Geography is not generally taught in the high scho·ols in 
the United States, a country no1'1 occupying a position of world 
leadership. A knowledge of how humankind baa occupied and 
apportioned the globe and utilized its resources is of prime 
importance. A more widely diversified and balanced curriculum 
for the future leaders of our nation in business and government 
and for good citizenship requires an understanding of the geo-
graphy of the United States and of the world. The young men and 
women of today, facing the great responsibilities of the im-
mediate future, should have this better understanding of their 
country and its capabilities. Since the majority of the school 
population tends to terminate its public education upon gradua-
tion from high school, the role of geography in the high school 
curriculum takes on new prominence. 
1. The Froblem 
Furpose of the study.-- The central purpose or this study 
is to determine tbe present status and recent trends in geo-
graphic instruction in the public high schools of. Massachusetts, 
~ with specific reference to the following objectives: 
1. A comparative study of the extent of geographic 
instruction during the period, 1950-1956. 
-1-
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2. An analysis of the trends and characteristics of 
present geographic instruction in Massachusetts high schools. 
3. A determination of the degree of integration of geo-
graphy with other subjects in the curriculum and the nature o~ 
that relationship. 
4. An evaluation of the nature of the textbooks most 
commonly used. 
5. A summary of the attitude toward high school geography 
as expressed by present and prospective social studies teachers. 
6. A determination of the professional background and 
capabilities of present and prospective geography teachers. 
7. A summary of teacher ev~luation of audio-visual 
teaching aids as expressed by geography teachers in Massachu-
setts public high schools. 
Justification of the study.-- Justification of the study 
rests on the public school's responsibility to develop a 
proper perspective in regard to geographic underst~dings. The 
study hopes to show the strengths and weaknesses o~ present 
geographic curricula in Massachusetts. 
Importance of the study.-- Since Massachusetts is a state 
that favors the policy of local control Qf schools to a·greater 
extent than most other states, there exists no up-to-date· 
source to which one may go other than to the biennial survey 
reports of the principals. These reports are not specific and 
detailed enough to be of any great material value to one 
seeking information on a particular curricul~. A study of the 
2 
geography curriculum should be extremely valuable to one in-
terested in the teaching of geography. Further, such a study 
~ on the background and attitudes of present and prospective 
teachers should prove enlightening to administrators and 
principals in their in~service training programs and to deans 
and professors in schools of education and teachers colleges in 
guiding prospective geography teachers in the way of proper 
preparation. 
Delimitation of the problem.-- This study is limited to 
the examination, compilation, and analysis of the geography 
curricula in the tenth, eleventh and twelfth grades of the~ 
public high schools of Massachusetts. This study i~ concerned 
with the other social studies only to the extent that they are 
integrated with geography. Further, it treats the background 
and attitudes of present and future geography teachers,; however 
it is not a survey of their academic competence or geographic 
understand:Lng. 
2. Definition of Terms 
Geography. "Sijdy of buma-p. society in relation to the 
earth background." 
Course. That portion of a subject consisting of a series 
of units or ~opics so arranged as to be taught in a year or 
Q part of a year. 
Curriculum. Arrangement of courses required and elective, 
• 1/C. Langdon \~ite and George T. Rennen, Human Geography, 
Appleton-Century-Crofts Inc., New York, 1948, p. v. 
3 
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designed to meet the needs of a particular group of pupils. 
Reliability. The consistency with which an instrument 
measures what it is designed to measure. 
Validity. The degree to which an instrument determines 
what it purports to determine. 
Public secondary schools. A tax supported school offering 
the final three, four, five, or six years of a regular twelve 
year program of public education. 
Integration. "Process or result of interrelating two v 
hitherto separated topics, subjects, or fields." 
1/Edgar Bruce Wesley, Teaching Social Studies in High Schools, 
D. c. Heath and Company, Boston, 1950, p. 573. 
4 
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CHAPTER II 
REVIEW OF THE LITERATURE 
Changes in the geography curriculum are the results of the 
efforts of professional educators, of various· pressure groups 
such as business and labor organizations, parent-teacher groups 
and interested civilians. Great stress for the increased 
popularity and importance attached to the study of geography 
must be placed upon the nature of the subject and the advance 
of civilization during the past century. The several wars that 
have occurred during this period have in their own inevitable 
way brought geography into the limelight so that more and more 
people are able to see its necessity in a democratic world. 
1. Objectives, Role and Need of Geography 
Objectives of geograpmY.-- As in the case of the objectives 
of social studies, many persons share the responsibility for 
se~ting up the objectives for the teaching of geography. These 
objectives arise as a consequence of the needs of society and 
of the individual. Since society is the sum total of the 
various groups, it is fitting that society set down the ob-
jectives for geography. Many writers have considered these 
~ objectives; however, it is sufficient here to mention~ few of 
the more notables. 
Katherine L. Calloway summarizes the objectives of 
-5-
geography as: 
1. "Ability to trace the threads of relationship that in 
the present-day world connect political organizations, 
practices, and problems, through economic and com-
mercial interests, to natural environmental conditions 
in all pa~ts of the world involved. 
2. Ability to use understandings of such relationships as 
one basis for personal judgment upon political issues, 
and problems of local, national and international 
importance, bearing upon the control, utiltzation, or 
conservation of natural resources. 
3. Ability to gain effectively from maps, atl~ses, 
graphs and statistical information concerning politi-
cal, economic, and natural environmental factors, as 
an aid in gaining perspective for an opinion on 
political matters. 
4. Ability to enrich the reading of history and current 
literature through an understanding of the inter-
relations of political, economic and natural environ-
mental conditions. 
5. Partial understanding of the importance of political, 
economic interdependence among na~ions. 
6. Open-mindedness towards the political biases of 
nations with different environmental backgrounds. 
7. Appreciation of the importance of international co-
operation in sharing, conserving and utilizing natural 
resources, as a basis for world political stability 
and peace. 
8. Desire to assist, where possible, in bettering politi-
cal adjustments to conditions growing out of existing 
practices in utilizing the natural environment."1/ 
Moore and Wilcox give no less than nineteen specific 
objectives: 
1. uTo develop an understanding of man's relation to his 
natural environment. 
i/Katherine L. Calloway, "Geography in the Senior High School," 
The Thirty-second Yearbook, National Society for the Study of 
Education, 1933; Public School.Publishing Company, 
Bloomington, Illinois, p. 306. 
' 
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2~ To develop an·abiding interest in the life of man as 
related to his environment. 
3. To give an understanding of the interdependence and 
responsibilities of peoples all over the world. 
4. To bring about an enrichment of social consciousness 
and a sympathetic understanding of our relation to 
all mankind. 
5. To teach man's chief needs and the available resources 
for meeting them. 
6. To give a knowledge of the problems of commerce and 
communication that arise in supplying man's needs. 
7. To give geographic knowledge pertaining to common 
daily needs. 
8. To develop the ability to use geographic materials as 
maps, atlases, globes, books, charts and graphs. 
9. To recognize better ways of utilizing land and natural 
resources. 
10. To emphasize the relationships of scientific develop-
ments to commerce, industry and social welfare. 
11. To impart geographic information necessary to educa-
tional equtpment of every normal American citizen. 
12. To emphasize the human aspects of geography. 
13. To give training in discovering some of the world's 
meeds, differentiations as to value and suggestions 
of means for meeting needs. 
14. To give some understanding of the more important 
activities in which men engage. 
15. To lay a sound foundation for related work at higher 
levels. 
16. To develop an understanding of geographic allusions. 
17. To cultivate an interest in present-day affairs, which 
will lead to wider reading. 
18. To emphasize the cultural aspects of geography in 
developing appreciation of natural elements, forces, 
scenery, customs, and folkaway. 
7 
19. To develop habits of applying geographic principles 
in the interpretation of current events. 111/ 
Edgar B. Wesley lists the objectives of geography as: 
1. "To understand man's natural environment. 
2. To understand the relationship between man and environ-
ment. 
3. To develop an appreciation of man's interdependence. 
4. To develop a sympathy and an understanding of other 
social groups. 
5. To learn something of natural resources and man's use 
of them. 
6. To learn useful facts concerning the earth and its 
products. 
7. To learn how to use geographic materials, such as 
maps, etc. 
8. To learn something of the chief occupations. 
9. To acquire geographic concepts. 
10. To understand natural forces, such as the weather, 
tides, etc."gj 
Role of geography in the social studies curriculum.--
H. o. Lathrop has written this concerning the place that 
geography occupies: 
"Geography's chief' service lies in its specific 
contribution in terms of education values, such as the 
development of skills, attitudes of mind, disciplines 
and viewpoints; in giving a distributional framework 
for classifying and understanding the social world; in 
completing the picture of a dynamic society which is 
done in part by the other social studies; and in em-
phasizing tbe interrelationships of the cultural and 
i/Olyde B. Moore, and Lillian A. W~lcox, The Teaching of 
Geography, American Book Company, New York, 1932, pp. 72-81. 
g,/Edgar Bruce Wesley, op, cit., p. 127. 
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natural environments. Moreover, its factual contribution 
and regional descriptions are necessary to give an over-
view of society throughout the world and to understand 
why human society works and functions as it does."l/ 
~be cultural value of geography has not been fully 
appreciated by educators although Frederick L. Holtz speaks 
for them when be says: 
"Geography has a place in the curriculum on account 
of its practical utility and cultural value. Its useful-
ness is apparent ~rom the mere statement of the 4efinitioD 
of geography as the description of the habitat of man, 
and of his physical and psychical adjustment to his 
environment. 11 Y . 
"Geography teaches us about our own country - its 
natur~l advantages, reso~c.es, and beauty; its greatness 
and· possibilitie·s and a-lso its limitations.... The study 
of foreign regions is but a complement of home geography. 
Geography teaches the interdependence of the di~fer­
ent s·eutions o'f our nation .: bow the East depends upon 
the West and the West on the East •••• The development 
of patriotism and good citizenship should be a chief aim 
in the teaching of geography.11 2./ 
nGeography helps us in understanding and in appreci-
ating the frequent geographical allusion in our daily 
reading, in the newspapers, in literature, and history. 
Current events are meaningless in proportion as we· are 
ignora.nt of tne places where they occur, or of the geo-
. graphical conditions affecting them. History depends 
absolutely upon geography to give it definiteness. 
As a final practical aim of geography may be men-
tioned the ability to use geographical books, apparatus, 
models, diagrams, maps, and tables in after-school 
days. 11i/ 
"Geography is no longer something to tax the memory 
merely. The thought content is as great as in any other 
.17H. o. Lathrop, 11 The Place of Geography in the Social Studies,' 
Social Education (May, 1945) 5:112 
gjFrederick L. Holtz, The Principles and Methods of Teaching 
Geography, The 1mcM11lan Company, New York, 1927, p. 1. 
2./Ibid., p. 3. 
4/Ibid.,p. 5. 
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subject, affording the best opportunity for inspiri~ the 
imagination and cultivating clear, logical thinking. 1 l/ 
Need for geography.-- The need for more geography in 
secondary education has been postulated by all who have care-
fully studied the problem. To them it would not be an exag-
geration to conclude that the study of geography is necessary 
for the preservation of the American way of life. Today, be-
cause of rapid transportation and communication, the average 
citizen needs to pe equipped with geographical understandings 
and specific geographic skills for the proper appreciation of 
his country's position in w~rld society. Nor is.~e?graphy to 
become less important in the future era of invention. y 
K. Kularatnam calls this need for ge?graphy - "America's 
Pressing Needu : 
11 We are steadily and relentlessly passing into a 
Geography Age •••• The fast approaching Geography Age 
demands for every citizen a basic knowledge of elementary 
world geography. It is becoming more and more evident · 
that political and economic theories tend to succeed in 
otheir application only when they take cognizance of 
geographical factors and are in harmony with geographical 
principles, e.g. programs of aid to other countries into 
which money is poured. 
If sufficient geographical knowledge is not imparted, 
then the future citizens of this country will, on leaving 
school find themselves thrown into the world community 
envisaged by the UNO with preparation for the coming 
scheme of things, lacking the vital mental and social 
equipment for understanding their world habitat and ad-
justing to its inevitably changing patterns." 
. 2.1 
James F. Flynn rightly reasons that we would never 
i/Frederick L. Holtz, op. cit., p. 5. 
2_/K. Kular,atnam, 11 A!llerica' ~ Pressing Need, 11 The Social Studies 
(March, 1956), 47:89. 
2./James F. Fl.ynn, "A Plea for Ge?e;raphy in the High Schools," 
The_8_o_c_ial Studies (Q__ctober. 19__5QJ_, 41 :251. 
10 
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consider teaching constitutional history of the United States 
unless we were sure the students knew the constitution. ~ur 
students through their ignorance of geography lack the neces-
sary foundations upon which the study of history rests. 
Grace Ormond backs up this opinion in her article in the 
11 
Peabody Journal of Education : 
ncertainly today, more than ever before boys and 
girls need a background in geography in order to be 
really intelligent citizens of this country and understand 
its position in world affairs. The elementary program is 
fine •••• , but the gap in the middle, in the secondary 
grades, needs the attention of both educators and geo-
graphers for a satisfactory program to be worked out." 
George D. Stevens, teacher at Lyman Hall High School, 
gj 
Wallingford, Connecticut, asks bow can we convince school 
administrators that geography merits wider attention in the 
public school systems and especially in the high schools. He 
urges geography teachers to approach superintendents, princi-
pals, parents, school study groups, Parent-Teacher Association 
members, boards of education to convene ~or the purpose of 
ameliorating the condition of geography in secondary education. 
The importance of geography bas been brought out in a 
striking way in the results of a nation-wide survey completed 
21 
by the New York Times in 1951. Under the direction of Dr. 
~ 
1/Grace Ormond, 11 .Geogra:phy in the High School," Peabody Journal 
of Education (May, 1953), 30:349. . 
g./George D. Stevens, 11 Geoe;raphy and lvorld Understanding," 
The Journal of Geography (October, 1955), 54:360-361. 
2./Benjamin Fine, 11 U. S. College Students "Flunk" in Knowledge 
of Geography," The Journal of Geography (November, 1951), 
50:334-341. 
11 
Samuel Van Valkenburg, director of the Graduate School of Geo-
graphy at Clark University, Worcester, Massachusetts, and Dr. 
-~ 
~ Benjamin Fine of the New York Times, a total of 4,752 students 
in 42 colleges and universities in all sections of the country 
was covered by the study. Results showed that only 5 per cent 
0 
' 
of the nation's college students were taking even one course in 
geography. Less than half of the college students knew the 
approximate population of the United States, while only 18 of 
the 4,752 students could list and give the approximate popula-
tion of the five largest cities of the United States. Only 5 
per cent could list the states that border on the Atlantic 
coast. The lack of knowledge on time concepts, definitions of 
common geographic terms, and on countries of the world was ap-
palling. The conclusions showed that despite the role that this 
country is now playing in world leadership, the American college 
student knows very little about the world beyond his country's 
borders. 
Resolutions of the National Council of Geography Teachers.-
On November 26, 1955, the National Council of Geography Teachers 
conducted their annual meeting at Indianapolis, Indiana, where 
the members voted unanimously upon the following resolutions 
drawn up by the Committee on Resolutions: 
11 Whereas, there is a void in the teaching of geography 
in many o~ our high schools, while other great nations 
teach geography in every grade level, and 
vfuereas, our foreign policy is based to a great 
extent on geography situations, and 
vfuereas, young men and women who serve in our armed 
forces should have a better understanding of our country 
and its capabilities, as well as knowledge of the ways of 
living in understanding of those countries to which they 
are assigned overseas, and 
Whereas, geography dispells the insular patterns of 
thought which left Americans as people largely unconcerned 
with the rest of the world until we were thrust into a 
position of world leadership during World War II, 
Be it resolved: That this convention of the National 
Council of Geography Teachers urge teachers everywhere to 
continue to work for the recognition of' the importance of 
geography in their own schools and schools systems and 
its inclusion in any program of general education, and 
Be it further resolved: That this convention of the 
National Council of Geography Teachers bring to the atten-
~ion of the states and territories of the United States 
thru the state coordinators the importance of geography 
in the curPiculum of elementary and secondary schools, and 
the desirability for more and better teaching of geo-
graphy.".!/ 
2. History of Geography 
History·of the teaching of geography.-- The history of the 
teachtng of geography is as ancient as the study of geography. 
Man, inquisitive by nature, has always sought out the 11 't"lhats 11 
and nwhys 11 of the world in which he lived. First mention of 
formal geography appears in the writings of the Greek philoso-
phers. The HISPORIAE of Orosius, Fourth Century A. D., was the 
popular text for over one thousand years. From this period to 
the eighteen hundreds, geography was submerged in history and 
mathematics. Finally, in 1807, Harvard added geography to its 
list of' entrance requirements. 
A letter dated March 10, 1840, written by Noah Webster to 
Mr. Barnard in answer to a request for a description of the 
~ subjects of instruction included in the usual course ''ihen 
.i711 Report of the Forty-first Meeting of the National Council of 
Geography Teachers," The Journal of Geography (February, 1956), 
55:96. 
I' !1. 
Webster was a lad, contains this interesting statement: 11 No 
geography was studied before the publication of Dr. Morse's y 
small books on tbat subject about the year 1786 or 1787." 
In 1782 the School Committee of Boston planned to estab-
lish reading schools with geography as a possible subject and 
Morse's Geography as the textbook. 
It is obvious from the readings that geography was not 
taught to any great extent before 1800. Geography slowly 
gained its place in the curriculum. Although geography was 
not generally a college-entrance subject, the colleges neither 
stimulated nor hindered its growth. 
Previous to 1860 geographies written by Bingham, Goodrich, 
Adams, Willets, Woodbridge, and Morse were in popular use, al-
though these texts did not stimulate interest because of their 
encyclopedic content and pedantic style. The contribution of 
Jedidiah Morse to the study and popularity of geography was 
immeasurable. It was he who saw geography's role in relation 
to good citizenship and patriotism. 
In the 1850's Arnold Guyot's Introduction to Geography 
and Primary Geography represented reactions against the dis-
tastefully formal textbook. Guyot emphasized simplicity and 
a childlike appeal in his attempt to arouse and maintain in-
terest. From 1850 on, geography was gradually included in the 
curriculum, although the emphasis for memorization of facts was 
still prevalent. In 1883, Francis Parker, imbued with Guyot's 
i/Clyde B. Moore and Lillian A. Wilcox, op. cit., p. 39. 
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philosophy, advocated in his lectures and writings a close 
observation of and contact with reality. 
The Report of the Committee of Ten, published for the 
National Education Association in 1894, gave widespread stimu-
lus to geographic instruction. The Committee also called at-
tention to its status and encouraged more geography be taught 
in the high schools. 
"Following the famous report of the Committee of Ten, 
interest turned from political to physical geography •••• 
Frye was the first to consider the earth as dynamic in-
stead of static, to include earth processes and modern 
classification Of land forms. While man '\'laS made the 
central theme of the series, the interest was largely in 
the newer physical phases of the subjects."l/ 
At the turn of the century, colorless location geography 
still predominated. Physical geography became popular in the 
first decade of the nineteen hundreds. Human geography came 
next and emerged in the years preceding the First World War. 
By 1915 economic geography was gaining a position which has y 
been maintained to the present. Our participation in World 
War I led to a br~ef interest in worlQ and political geography. 
During the nineteen twenties, the '\'lave of nationalistic re-
action thrust the world viewpoint into the background. 
1/Albert P. Brigham and Richard E. Dodge, 11 Nineteen Century 
Textbooks of Geography," The Thirty-second Yearbook, National 
Society for the Study of Education, 1933, Publ~c School Pub-
lishing Company, ~loomington, Illinois, p. 25. 
g/Chester T. Pawlowski, Historical Trends in Geography 
Teaching Since 1917, Unpublished ¥~ster's Thesis, Boston 
University, 1952, p. 54. 
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After the war school geography became more and more 
recognized predominantly as a social science. The methods used 
in the social sciences were more pertinent now for school geo-
graphy than the methods of the physical sciences. The question 
concerning the fusion of geography with history in the social 
studies began to receive more discussion, especially in the late y 
nineteen twenties. The period from 1928 to 1938 was a period 
of rapid fusion of geography and history in the social studies 
with a decrease of emphasis in the next ten years. Hence in 
less than one hundred years school geography changed from a 
descripti~e study to a physical science to a social science. 
During World War II, the United States once more awakened 
to the importance of having a knowledge of world geography. 
This resulted in a.new division of geography instruction called 
air-age geography. The post-war years not only witnessed the 
addition of new courses but also saw a greater +nclusion of geo-
graphy into the social studies field. Wi~h the advent of the 
Korean conflict, world and economic geography was stressed. 
I 
3. Surveys of Geography Teaching 
Survey of geography in the senior high.-- In 1927-1930 a 
survey was made to learn the extent of geography in the senior 
high schools of the United States. Questionnaires were sent to 
500 school systems well distributed throughout the country. Of 
the 371 senior high schools reporting, 259 or 70 per cent offere· 
1/Lorrin G. Kennamer, Jr., 11 The Unique Change in School Geo-
graphy,t' The Journal of Geography (January, 1955), 54:31. 
~6 
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geography; 122 or 30 per cent did not include geography in the 
curriculum. The percentage of high school pupils taking geo-
1/ 
graphy varied between 5 and 30 per cent. 
Surveys of geography in Massachusetts high schools.-- A 
search into the literature revealed that onlY. two status 
studies were conducted prior to this project in Massachusetts. 
gj 
Arthur Yagjian concluded in 1946: 
1. A little more than one-half (60.6 per cent) of the 
259 high schools in Massachusetts teach geography. 
2. Fairly dense concentrations of high schools and of 
those which teach geography occur in such regions 
of the state as: the Connecticut River Valley; the 
industrial region of northeaster Massachusetts; 
and the Greater Boston area. 
3. A little more than three-fourths {78.3 per cent) of 
the courses in Massachusetts ~re a full year in 
length. 
4. Approximately three-fourths (74.7 per cent) of the 
students in the high schools of I~ssachusetts have 
the opportunity to study geography. 
21 
In a later study in 1948, Dorothy H. Aldridge dis-
covered that geography was taught in almost half of the 
1/Clare Symonds, 11 The Status of Geography in the Senior High," 
The Thirty-second Yearbook, National Society for the Study of 
Education, 1933, Public School Publishing Company, Bloomington, 
Illinois, pp. 545-546. 
g/Arthur Yagjian, High School Geography in Massachusetts, 
Uppublished Master's Thesis, Boston University, 1946, p. 67. 
2/Dorothy H. Aldridge, Present Status and Current Trends of 
Geographic Instruction in I~ssachusetts High Schools, 
Unpublished Master's Thesis, Clark University, 1948, pp. 57-60. 
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secondary schools o~ Massachusetts. This seems to be a decrease 
from the Yagjian study of 1946. Aldridge also discovered: 
1. The greater the school enrollment, the higher the in-
cidence of geograpny courses taught. 
2. The majority o~ geography courses are designed for, 
and required of, students taking a commercial program 
of' study. 
3. About two-thirds of the students of @he geography 
courses are in the tenth grade. 
4. Over four-fifths of the geography courses have a full 
year o~ scheduled instruction time allotted. 
5. The number of' geography courses offered and the 
proportionate enrollment in these courses have been 
steadily increasing since 1924. 
6. For schools offering no geography due to time or 
teaching staff limitations, the tendency is for an 
increased amount of integration of geography with 
other social studies subjects. 
Recent surveys in other states.-- Nor are conditions un-
- 11 
like elsewhere. Surveys in Michigan revealed in 1951 that 
43 per cent of the 310 responding schools provided. geographic 
gj ' 
instruction to their students; in Idaho , during its peak 
year, 1946, only 23 per cent of the high schools offered geo-
graphy; however, 65 per cent of Nebraska's public high schools 
21 
off'ered geography in 1947. 
i/Ruby M. Junge, "Geography in the High Schools of Mi~higan, 11 
The Journal of Geograph~ (November, 1951), 50:333. 
g/Harry H. Caldwell, "Geography in the High Schools of Idaho, 11 
The Journal of' Geography {December, 1949), 48:383. 
~ 2./Rex 0 ~ Miller, 1'High School Geography in Nebraska," 
The Journal of Geograpny (January, 1948), 47:17. 
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Summar!.-- Several of the more prominent writers were 
cited concerning the objectives of geography. Almost unani-
~ mously they agreed that these objectives arise from the needs 
of society and of the individual. They insist that these 
objectives include an understanding of geographic concepts 
and a certain ability with geographic tools in assisting the 
student to think "geographically." 
c 
Geography's role in the social studies curriculum has 
been elevated because of its pragmatic and cultural value. 
Several authors proclaimed it as nec.essary for the preservation 
of the American way of life. 
The history of geography was traced from the very begin-
nings to the present time with particular stress on the 
change from a physical to a social science. 
Ignorance of geographic knowledge among college students 
as seen by the New York Times survey was widespread. Seve~al 
, 
surveys conducted in Massachusetts a~d other states showed 
that there is a slow but positive increase in the enrollment 
of ge~graphy students at the high school level. 
19 
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CHAPTER III 
THE STATUS OF GEOGRAPHY IN THE HIGH SCHOOLS 
OF MASSACHUSETTS 
CHAPTER III 
THE STATUS OF GEOGRAPHY IN THE HIGH SCHOOLS OF MASSACHUSETTS 
1. Methods Followed 
Methods of approach.-- In order to determine the status 
and recent trends in geographic instruction in the public 
high schools of ~ssachusetts, the author devised two ques-
tionnaires, carefully constructed to ascertain pertinent in-
formation that would shed light on the central purpose of ~he 
thesis and on the specific objectives outlined in CHAPTER I. 
The author attempted to translate research objectives into 
speci~ic questions, the answers to which would provide data 
necessary to formulate conclusions within the scope o~ the 
major problem. The author also tried to motivate the re-
spondents to communicate the required information by making 
the questionnaires as easy to a~swer as possible, thus 
assuring its reliability and the validity of the findings. 
Every precaution was taken to free thelluestionnaires from 
the disadvantages enumerated by Benson : 
1. 11 A proportionately greater number of replies may 
come from those biased in one direction. 
2. Only a limited number of questions can be asked. 
i/Lawrence B. Benson, 11 Ma.il Surveys Can Be Valuable," 
Public Opinion Quarterly (Summer, 1946), pp. 234-235. 
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3. Informational questions can be determined by the 
recipient. 
4. It is difficult to get full and complete opinions 
and reactions." 
The questionnaires.-- The first questionnaire (Appendix 
B), was sent out to every public high school in Massachusetts, 
• while the second questionnaire (Appendix 0) was given to 
twenty-six prospective social studies teachers at Boston 
University, School of Education. In order to facilitate the 
findings, the author divided the 247 public high schools of 
Massachusetts into six groups, a division formulated by the 
Office o~ the Supervisor of Secondary Education, Department 
of Education, Commonwealth of Massachusetts, Boston, Mass. 
Although this study concerns only the tenth, eleventh and 
twelfth grades, this grouping will make ~t easier for the 
author to make comparisons and generalizations, and will 
enable the reader to follow the study more easily. 
High school groups.-- Schools in Group I have enroll-
ments exceeding 500 pupils. In this group there are 98 
schools. Schools in Group II have enrollments between 201 
and 500 students; there are•46 such schools. Schools in 
Group III have enrollments between 101 and 200 students; 
there are 28 such schools. Schools in Group IV have en-
rollments between 50 and 100 students; there are eight 
such schools. The schools in the fifth or Regional Group 
are four in number and are composed of students of several 
21 
towns in a locality. The sixth or Six Year Group is 63 
in number and is composed of six year schools irregardle~s 
of pupil enrollment. (Table 1) 
The 
Table 1. Total Number of High Schools in 
Massachusetts 
Group Total 
(1) (2) 
I. • • .. • .. • • 98 
II .......... 46 
III ..•....... 28 
IV •••••.•••• 8 
Regional •••••••••• 4 
Six Year •••••••••• 63 
Total •••••• 247 
questionnaire, The Status of GeograJ2h:Y in the High 
Schools of Mass., was sent to the 247 public high schools 
of Massachusetts on January 28, 1956. The questionnaire 
and letter of request (Appendix A) was addressed to the 
principal by name and a self-addressed, stamped envelope 
was enclosed to insure a high percentage of return. Within 
two days tb~ questionnaires began to arrive at the author's 
home. By Febraury 20, 1956, the author bad received 126 
returns. On February 23, 1956, be sent out a follow-up 
postcard to the 10~ delinquent high schools in which he 
requested that the questionnaire be returned even if geo-
graphy were not in the curriculum. By April 30, 1956, 
22 
c 
thirty-two additional returns had been received, thus making 
a total of 158 or a 63.6 per cent return. (Table 2) 
Table 2. Number of Questionnaires Sent and Number 
and Percentage of Return 
Group Questionnaires Questionnaires Percentage Sent Returned Returned 
(1) (2J (3) -T4J 
I ...•• 98 74 77.7 
II ••••• 46 23 so.o 
III ••••• 28 17 60.7 
IV ••••• 8 4 50.0 
Reg ••••• 4 2 50 .o 
6 Yr ••••• 63 38 60.3 
Total •• 247 158 63.6 
2. Results of the Questionnaires 
The author of this thesis gathered and compiled this 
information concerning the offering of geography in the pub~ 
lie high schools of V~ssachusetts. The available data is 
concerned with the number of the courses offered, the type, 
length and student enrollment in the courses offered, the 
distribution of schools offering geography, the grade place-
ment and the extent of integration of geography with other 
courses, the number of geography courses that he.ve been 
added and dropped since 1950, and the textbooks used in 
separate and integrated geography courses. The second page 
of the questionnaire pertains to the educational background 
23 
and attitudes of the geography teachers. This includes the 
number and kind of geography courses taken in college, 
C teacher attitude toward geography in the curriculum, and 
teacher evaluation of commonly used audio-visual teaching 
0 
aids. 
Geography courses offered.-- The author first presents 
a complete com~ilation of the courses offered in the schools 
that replied to the questionnaire. (Table 3) 
Table 3. Geography Courses in Replying High Scpools 
Group I - High Schools Over 500 
Name of Name of Grade Length Pupils School Course Placement 
(1) (2) (3) (4) ( 5) " §} 
Agawam 0 0 0 0 
Amesbury vforld 10 2 26 
Athol Econ 1.0 2 56 
Attleboro Econ 10 2 82 
Belmont World 10 2 43 
Beverly European 10 2 80 
Billerica Econ 10 2 56 
Boston,J.E.Burke Com 10 2 100 
Boston,Dorchester Geography 10 2 300 
~Geography offered in the ninth grade. 
(continued on next page) 
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Table 3. (continued) 
Name of Name of Grade 
School Course Placement :!Length Pupils 
(1) (2) (3) (4) {5) 
Boston,East Boston World 11-12 2 82 
Econ 10 2 250 
Boston,Girls' Com 10 2 300 
Boston,Jamaica Plain Com 10 2 185 
Boston,Roslindale Com 10 2 200 
Boston,South Boston Econ 10 2 130 
Boston,Technical 0 0 0 0 
Braintree Com 10 2 155 
Brocltton Econ 10 2 261 §/ 
Brookline 0 0 0 0 
Cambridge High & Latin World 10 2 280 
Cambridge,Rindge Tech 0 0 0 0 
Chelsea Geography 10-12 2 
Chicopee Econ 10 1 46 
Concord 0 0 0 0 §/ 
Dedham World 10 2 94 
Everett 0 0 0 0 
Fairhaven Econ 10 2 106 
Fall River Physical 11 2 
S!/Geography offered in the ninth grade. 
(continued on next page) 
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Table 3. (continued} 
0 Name of Name of' Grade • School Cmurse Placement Length Pupils 
(1) (2) (3) (4) ( 5) 
Framingham 0 0 0 0 
Gardner vforld 9-10 2 42 
Haverhill World 10 2 160 
Hingham 0 0 0 0 
Holyoke World 10 2 105 
Lawrence Econ 10 2 118 
Lexington 0 0 0 0 
Lynn Classical Econ 10 2 225 
Lynn English Com 10 2 350 
Marblehead Econ 10 2 35 
§./ 
Marlborough 0 0 0 0 
Medford Econ 10 2 300 
Melrose Com 10 2 75 
Methuen Econ 9-12 2 38 
Middleborough 1vorld 10 2 32 
Milford Econ 10 2 76 
Milton 0 0 0 0 
Natick ~vorld 10 2 80 
§./ 
0 
Needham 0 0 0 0 
New Bedford Com 10 2 78 
§./Geography offered in the ninth grade. 
(continued on next page) 
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Table 3. (continued) 
0 Name of Name of Grade School Course Placement Length Pupils 
(1) {2) (3) (4) (5) 
Newton World 10 1 70 
North Adams Econ 10 2 55 
w 
North Attleboro Econ 10 2 50 
Norwood Com 10 1 22 
Peabody Com 10 2 86 
Pittsfield Econ 10-11 1 460 
u.s. 10-11 1 460 
Quincy World 10-12 2 200 
w 
Reading 0 0 0 0 
Salem Geography 10 2 108 
Saugus 0 0 0 0 
w 
Shrewsbury Econ 12 1 13 
Southbridge World 10 2 40 
Springfield,Classical 0 0 0 0 
Springfield,Commerce vlorld 10 2 68 
Springfield,Technical World ll:O 2 
Swampscott Econ 9-10 2 36 
Taunton World 10 2 91 
0 Wakefield ColJl 10 2 
WGeography offered in the ninth grade. 
(concluded on next page) 
Table 3. (concluded) 
Name of Name of' Grade 
School Course Placement Length 
( 1) (2) (3) (4) 
Waltham World 10 2 
Watertown Econ 10 2 
Wellesley 0 0 0 
Westfield World 10 1 
West Springfield 0 0 0 
Winthrop Com 10 1 
Woburn 0 0 0 
~forcester Classical 0 0 0 
Worcester Commerce Econ ll-12 1 
Worcester South 0 0 0 
Table 4. Geography Courses in Replying Schools 
Group II - High Schools between 201-500 
Name of Name of Grade 
School Course Placement Length 
(1) (2) (3) (4)-
Adams 0 0 0 §d 
Amherst 0 0 0 
Ayer Com 10 2 §./ 
Bourne 0 0 0 
§/Geography offered in the ninth grade. 
(concluded on next page) 
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Pupils 
(5) 
105 
125 
0 
300 
0 
39 
0 
0 
40 
0 
Pupils 
( 5) 
0 
0 
40 
0 
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Table 4. (concluded) 
0 Name of Name of Grade School Course Placement Length Pupils 
( 1) (2) (3) (4) (5) 
Dighton World 10 2 44 
Dracut World 11 1 30 
~ 
Franklin 0 0 0 0 
Hanover World 11-12 2 25 
Hudson Com 10 2 22 
Leominster Com 10 2 90 
Lunenburg World 10 2 24 
Montague Com 10 1 60 
Northbridge 0 0 0 0 
Orange Com 10 2 24 
Oxford Econ 10 2 47 
Shelbourne Econ 10 2 26 
South Hadley World 10 2 30 
Stoneham World 12 2 25 
Tewksbury Econ 10 2 29 
\'Valpole Econ 10 2 28 
Wayland 0 0 0 0 
~vestborough World 10-12 2 15 
0 Westwood Com 10 1 20 
§JGeography of'fered in the ninth grade. 
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Table 5. Geography Courses in Replying High Schools 
Group III - High Schools between 101-200 
0 Name of Name of Grade 
School Course Placement Length Pupils 
(1) (2) (3) (4) ~ {5) 
Avon Econ 10-12 2 9 
Bellingham Econ 10 2 30 §:./ 
Blackstone 0 0 0 0 
Deerfield Econ 10 2 21 
Hardwick Econ 11-12 2 26 
Harwich 0 0 0 0 
Hopedale Econ 10 2 
Hopkinton Econ 10 2 22 §/ 
Lenox 0 0 0 0 
Littleton 0 0 0 0 
Manchester World 9,10,12 2 24 
Medway Econ 10 2 22 
Merrimac 0 0 0 0 
New Salem 0 0 0 0 
North Brookfield lvorld 10 ,;!,. 25 2 
Pepperell World 11 2 20 
Econ 12 
w 
1 15 
Warren 0 0 0 0 
0 §:/Geography offered in the ninth grade. 
0 
0 
Table 6. 
Name of 
School 
(1) 
Chester 
Harvard 
Hatfield 
Plainville 
Table 7. 
Name of 
School 
~ 1~ 
Geography Courses in Replying Schools 
Group IV - Less Than 100 Pupils 
Name of Grade 
Course Placement Length 
(2} (3) (4) 
0 0 0 
• Econ 10 1 
0 0 0 
Econ 10 2 
Geography Courses in Replying Schools 
Regional High Schools 
~Tame of Grade 
Course Placement Length 
~2~ ~21 ~4~ 
Silver Lake, Kingston Com 10 1 
Wachusett, Holden World 10 2 
Table 8. 
Name of 
School 
(1) 
Acton 
Andover 
Geography Courses in Replying Schools 
Six Year High Schools 
Name of Grade 
Course Placement Length 
(2) (3) (4) 
Econ 10 2 
0 0 0 
(continued on next page) 
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Pupils 
(5) 
0 
4 
0 
20 
Pupils 
~5~ 
. 
'56 
22 
Pupils 
( 5) 
15 
0 
,I 
32 
Table 8. (continued) 
0 
Name of Name of Grade 
School Course Placement Length Pupils 
( 1) (2) {3) {4) (5) 
Ashland World ll-l2 2 29 
Bedford World 10 2 8 
Bernardston Com 9-10 2 20 §:./ 
Boston, Latin 0 0 0 0 
Bridgewater Econ 10 2 42 
Burlington Econ 10 2 14 
Charlton Econ 11 2 6 
Cohasset 0 0 0 0 
Dalton World 10 2 25 
Econ 10 2 22 
Douglas Econ 10 1 20 
Edgartown World 10-12 2 17 
Falmouth 0 0 0 0 
Foxboro Econ 10 2 9 
Grafton Econ 10-12 2 50 
Hamilton Econ 11-12 2 9 
Holliston 0 0 0 0 
Huntington 0 0 0 0 
Mendon 0 0 0 0 
0 §/Geography offered in the ninth grade. 
{concluded on next page) 
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Table 8. (concluded) 
0 Name of Name of Grade 
School Course Placement Length Pupils 
(1) (2) (3) (4) (5) 
Monson Com 10 2 10 
Northfield 0 0 0 0 
Norton World 10 l 12 
Oak Bluffs 0 0 0 0 
Orleans 0 0 0 0 
Petersham 0 0 0 0 
Provincetown 0 0 0 0 
Quincy, North Geography 10-12 2 66 
Randolph 0 0 0 0 §:./ 
Rockport 0 0 0 0 
Somerset Com 10 2 63 
Southborough 0 0 0 0 
Stoughton World lO 2 25 
Swansea World 10 2 66 
Uxbridge Econ 10 l 40 
Wellfleet World 9-10 2 18 
Williamsburg World 11-12 2 15 
Williamstown Econ 10 2 23 
0 §:./Geography offered 
J 
in the ninth grade. 
0 
0 
A check of the files of the Office of the Supervisor 
of Secondary Education, Department of Education, Commonwealth 
of Massachusetts, revealed that the last biennial survey of 
courses offered in public high schools was made in June 1954. 
A compilation of courses offered in 1954 by the non-replying 
schools follows. (Tables 9-14) 
Table 9. Geography Courses Offered in 1954 by Non-
replying Schools 
Group I - High Schools Over 500 
Name of Name of Grade 
School Course Placement Length Pupils 
(1) (2) (3) (4) (5) 
Arlington Social 12 2 29 
Econ 10 2 127 
Boston,Brighton Com 10 2 
Ind 10 2 
Boston, Charlestown Com 10 2 152 
Boston,English Com 10 2 155 
Boston,Hyde Park Com 10 2 169 
Ind 10 1 61 
Boston,Roxbury Boys Com 10 2 106 
Boston,Roxbury Girls Com 10 2 268 
Clinton Com 10-11 1 17 
Danvers Com 10 2 62 
(concluded on next page) 
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Table 9. (concluded) 
0 Name of Name of Grade School Course Placement Length Pupils 
( 1) 
il 
(2) (3) (4) (5) 
Fitchburg World 
?d 
10 2 87 
Gloucester 0 0 0 0 
Greenfield 0 0 0 0 
Lowell Com 10 1 164 
Malden Com 10 2 91 
Newburyport World 10 2 29 
?d 
Northampton 0 0 0 0 
Revere Com 10-12 1 40 
Somerville Econ 10 2 450 
Wareham Com 10 2 15 
Weymouth Com 10 2 222 
1fui tman Com 10 2 70 
Winchester Com 10 2 28 
\"To burn 0 0 0 0 
\"lorcester, North 0 0 0 0 
?dGeography offered in the ninth grade. 
0 
Table 10. Geography Courses Offered in 1954 by Non-
replying Schools 
Group II - High Schools between 201-500 
Name of Name of Grade 
School Course Placement Length Pupils 
(1) (2) (31 (4). (5) 
Abington 0 0 0 0 
Canton Com 10 2 49 
Chelmsford Econ 10 2 17 -
Dartbmouth World 10 2 37 
East Bridgewater 0 0 0 0 y 
Easthampton 0 0 0 0 
Great Barrington Econ 10 1 28 
gJ 
Holbrook 0 0 0 0 
-. e./ 
Ipswich 0 0 0 0 
Leicester 0 0 0 0 
Marshfield 0 0 0 0 
Maynard 0 0 0 0 
Millbury Com 10-11 2 66 
North Andover 0 0 0 0 
Northborough Com 10 2 18 
Palmer Econ 10-il 2 27 
Plymouth Econ 10 2 72 
Spencer Geography 12 2 15 
§/Geography offered in the ninth grade. 
(concluded on next page) 
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Table 10. (concluded) 
Name of Name of Grade 
School Course Placement Length Pupils 
(1) (2) (3) (4) 
Sudbury 0 0 0 
Templeton Global 10 2 
w·ayland 0 0 0 
Winchendon 0 0 0 
Yarmouth Com 10 2 
Table 11. Geography Courses Offered in 1954 by Non-
replying Schools 
Group III - High Schools between 101-200 
Name of Name of Grade 
(5) 
0 
25 
0 
0 
18 
School Course Placement Length Pupils 
(1) {2) (3) (4) ( 5) 
Barre 0 0 0 0 
Belchertown Com 10 2 14 
Georgetown 0 0 0 0 
Hadley Com 10 2 22 
Lancaster 0 0 0 0 
Medfield Com 10 2 10 
Millis 0 0 0 0 
Nantucket Geography 9-10 2 2 
Stockbridge Com 11 2 
Sutton Econ 11-12 2 17 
Tisbury 0 0 0 0 
0 
0 
!I 
' 
Table 12. Geography Courses Offered in 1954 by Non-
replying Schools 
Group IV - Less Than 100 Pupils 
Name of Name of Grade 
School Course Placement Length Pupils 
(1) {2) (3) t4) (5) 
Ashby 0 0 0 0 
Ashfield 0 0 0 0 
Sandwich 0 0 0 0 
Stow Econ 10-11 2 13 
Table 13. Geography Courses Offered in 1954 by Non-
replying Schools 
Regional High Schools 
Name of Name of Grade 
School C11>urse Placement Length Pupils 
(1) (2) (3) (4) (5) 
Mt. Everett,Sheffield Econ 10 2 15 
Tantasqua,Sturbridge 0 0 0 0 
38 
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Table 14. Geography Courses Offered in 1954 by Non-
replying Schools 
0 Six Year High Schools 
Name of Name of Grade 
School Course Placement Length Pupils 
(1) (2) (3) (4) (5) 
Auburn Com 11 2 14 
Barnstable Econ 10 1 39 
Boston, Gir:ls' Latin 0 0 0 0 
Charlemont 0 0 0 0 
Chatham 0 0 0 0 
Duxbury 0 0 0 0 
Easton 0 0 0 0 
Groton 0 0 0 0 
Lee Com 10 2 31 
Ludlow 0 0 0 0 
Mansfield Econ 10 2 9 
Norwell Com 11-12 2 
Rockland Com 10 2 
Scituate 0 0 0 0 
Sharon Econ 10 2 15 
Topsfield 0 0 0 0 
Townshend World 11-12 2 41 
0 Ware 0 0 0 0 
(concluded on next page) 
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Table 14. (concluded) 
Name of Name of Grade 
School Course Placement Length Pupils 
( 1) (2) (3) (4) (5) 
Webster 0 0 0 0 §:./ 
West Bridgewater. 0 0 0 0 
Westford 0 0 0 0 §:./ 
Weston 0 0 0 0 
Westport 0 0 0 0 y 
Wilmington 0 0 0 0 
Wrentham 0 0 0 0 
§./Geography offered in the ninth grade. 
Table 15 indicates that the non-replying schools had a 
greater percentage (47.2 per cent) of schools in 1954 that 
did not offer a geography course. 
Table 15. Number and Percentage of Non-replying 
Schools Not Offering a Geography Course 
in 1954 
Group I II III IV Reg 6 Yr Total 
(1) (2) (3) (4) (5) (6) (7) (8_1 
Number ••.••• 4 12 5 3 1 17 42 
Percentage •• 16.7 52.2 45.5 75.0 50.0 68.0 47.2 
The percentage of replying schools not offering geo-
graphy in the curriculum was 31.0 per cent. (Table 16) 
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Table 16. Number an~ Percentage of Replying Schools 
Not Offering a Geography Course 
Group I II III IV Reg 6 Yr Total 
{ 1) (2) ('3) (4) (C)) {6) {7) (8) 
Number •••••• 20 6 7 2 0 14 49 
Percentage •• 29.7 26.1 41.2 50 .o 0 36.8 31.0 
Exactly 69 per cent of the replying high schools in 
Massachusetts offer geography courses to their students. 
Approximately 53 per cent of the non-replying schools offered 
geography in 1954, so we might conclu~e that one reason 
for not replying to the questionnaire was the fact that some 
of the schools did not feel it necessary to answer since 
they did not have geography in their 1956 curriculum. If 
we were to combine the 1954 percentage of the non-replying 
schools to the 1956 percentage of the replying schools, we 
would arrive at the probable percentage of schools offering 
geography at present as approximately 67 per cent. This 
appears to be a fair estimate sine~ the trend in recent 
years has been to increase the number of courses if a 
change does occur. The number of courses in the non-replying 
schools would either remain the same or increase. Compared 
to the two previous Massachusetts high school surveys in 
1946 and 1948, this percentage o~ 67 per cent represents 
a healthy increase in the number of schools now making 
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geography available to its students. 
The highest percentage of schools that teach geography 
is found in the Regional Group where both of the replying 
schools indicated that they offer a course. The fewest 
number of courses per number of schools in the different 
groups is found in schools with enrollments of 101-200 
students. Schools in Group I with enrollments over 500 
students come closest to the average percentage with 70 per 
cent of the schools in this group o~fering at least one 
geography course. 
Schools offering m0re than one geography course.-- Only 
five of the replying schools offer their students more than 
one geography course. (Table 17) Three of the non-replying 
schools offered two courses in geography in 1954. 
Table 17. Number of Replying Schools Offering 
More Than One Qeography Course 
Group 
{1) 
Number of 
Schools 
(2) 
I. . . . . • . . . • • 3 
II •••••• o • • • • 0 
III~··········· 1 
IV. • • • • • • • • • • • 0 
Regional............ 0 
Six Year •••••••••••• r-----------=1 __________ __ 
Total ••••••• 5 
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Length of courses.-- A little more than four-fifths of 
the courses in geography are two full semesters in length. 
(Table 18) These courses carry one unit of credit and ful-
fill that portion of the requirements for graduation. 
Nineteen schools (16.8 per cent) have one-semester courses. 
In some of the larger schools there are sufficient enroll-
ments to \"larrant more than one section. 
Table 18. Length of Geography Courses 
Semesters I II III IV Reg 6 Yr Total 
{1) {2) {3) (4) . (-5) (6) (7) (8) 
1 •••.•..•• 9 3 1 1 1 4 19 
2 ••••••••• 48 14 9 1 1 20 93 
l.. 0 0 1 0 0 0 1 2 ••••••••• 
Enrollment.-- Although no accurate figures were availa-
ble since several schools did not fill in this item, a safe 
estimation can be made. Approximately 13,550 students in 
the last three years of high school in Massachusetts are 
now taking a geography coursee Since the other two surveys 
included geography at the ninth grade level, no legitimate 
comparisons can be made. From observation it appears that 
the total number of students taking geography bas increased 
slightly; however, this was to be expected since the total 
number of high school students increased slightly since 
1950. 
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Kinds of geography taught.-- Approximately two-fifths 
of the courses offered are economic in content. (Table 19) 
There are 38 schools (33.6 per cent) with world geography, 
while 19.5 per cent of the courses offered are commercial 
in content. The larger the size of the school, the more 
likely a geography coprse will be offered. In all groups 
the number of economic courses exceeds the other kinds of 
geography courses with the exception of Group II where the 
number of world geography and commercial geography exceeds 
economic geography. 
Table 19. Kinds and Number of Courses Offered by 
Replying Schools 
Geography I II III IV Reg 6 Yr Total 
{1) _{2) (3) (4) ( 5) _(6} (7) (8) 
Economic •••••• 21 4 8 2 0 11 46 
vforld ••••••••• 18 7 3 0 1 9 38 
Commercial •••• 12 6 0 0 1 3 22 
Geography ••••• 3 0 0 0 -o 0 3 
United States. 1 0 0 0 0 0 1 
European •••••• 1 0 0 0 0 0 1 
Physical •••••• 1 0 0 0 0 0 1 
Total •••••• 57 17 11. 2 2 24 113 
% 
(9) 
40.7 
33.6 
19.5 
03.5 
00.9 
00.9 
00.9_ 
Grade placement.-- A little less than three-fourths of 
the geography courses offered are given in the tenth grade 
alone, and another 12.5 per cent is offered to the tenth 
grade student in conjunction with the ninth, eleventh and 
twelfth grades. (Table 20) Four courses or 3.5 per cent 
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of the 113 courses are made up of a combination of the ninth 
and tenth grades. Two courses are offered in a tenth-
eleventh grade combination, while seven courses are assigned 
to the eleventh-twelfth grade combination. Four of the 
courses are offered in the eleventh grade while three 
others are assigned to the twelfth grade. Three-fifths of 
the courses offered in the Six Year High Group are assigned 
to a grade combination. Although there is no evidence, it 
seems likely that geOgraphy is taught in alternate years in 
Group II, Group IV, and the Six Year High Group where the 
total enrollment is small and the teaching staff inadequate. 
The larger high schools tend to put geography earlier in 
the curriculum and to restrict it to a specific grade level 
with the tenth grade the most frequent. (78.9 per cent) 
Table 20. Grade Placement of Geography Courses in 
Replying High Schools 
Group 9-10 10 10-11 10-12 11 11-12 12 Total 
(1) (2) (3) (4) (5) (6) (7) (8) (9) 
I~ • • • • • • 2 45 2 3 1 2 1 57 
II .•..... 0 13 0 1 1 1 1 17 
III ••••••• 0 6 0 1 1 1 1 11 
IV ••••••• 0 2 0 0 0 0 0 ·2 
Reg ••••••• 0 2 0 0 0 0 0 2 
6 Yr ••••••• 2 15 0 3 1 3 0 24 
Total ••• 4 83 2 8 .4 7 3 113 % ••• 3.5 73.5 1.8 7.1 3.5 6.2 2.6 
Elective or required.-- Sixty-three geography courses 
are listed as elective in the responding high schools. 
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(Table 2l) Twenty-one courses are required by all students 
before graduation while fifteen are required by those in 
the commercial field. In two schools geography is required 
of those in business education, while in two other schools 
it is required of those in the general course. Ordinarily, 
courses that are required of a specific group may be taken 
as an elective by others upon approval of the school author-
ities. C~nerally, app~oximately two-thirds of the courses 
offered are elective, while the other one-third is required 
of some students prior to graduation. 
Table 21. Courses: Elective or Required 
-
Option I II III IV Reg 6 Yr Total 
(J.) _l2) (3) ~i4> ( 5) (6) (7) (81 
Elective •••••••• 29 14 8 2 1 19 63 
Required •••••••• 15 2 2 0 1 1 21 
Required of Com-
mercial .Pupils. 10 1 1 0 0 3 15 
Required of Bus 
Education •••••• 2 0 0 0 0 0 2 
Required of Gen-
eral Course •••• 1 0 0 0 0 1 2 
Changes in the geography curriculum since 1950.-- In 
. . 
the r.eplying schools there were forty-one changes in the 
curriculum since 1950. (Table 22) Thirty-seven courses 
. 
c:) were added to the cur~iculum; nine world ~eography, ~fifteen 
economic ge~ography, two commercial geography, and one United 
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States geography. (Table 23) Four economic geography 
courses were dropped during this period. (Table 24) 
Courses 
(1) 
Table 22. Changes in Geography Curriculum in 
Reporting Schools of Various Sizes 
(1950-1956) 
I II III IV ;Reg 6 Yr Total 
(2) (3) (4) ( 5) (6) (7) (8) 
Added· ••••••• 14 4 6 0 0 13 37 
Dropped ••••• l 1 0 0 0 2 4 
Courses 
(1) 
World •••••• 
. Economic .... 
Commercial. 
U. B ••••••• 
Course 
Economic 
Table 23. Kinds and Number of Geography Courses 
Added in Replying Schools since 1950 
I II III IV Reg 6 Yr Total 
(2) (3) (4) (5) (6) (7) (8) 
6 3 3 0 0 7 19 
iS" 1 3 0 0 5 15 
1 0 0 0 0 1 2 
1 0 0 0 0 0 1 
Table 24. Kind and Number of Geography Courses 
Dropped in Replying Schools since 1950 
I II III IV Reg 6 Yr Total 
1 1 0 0 0 2 4 
This information is encouraging because more courses 
in geography are finding their way into the high school 
curriculum. The Korean conflict and the United States' role 
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in world affairs have aided the cause of geography so that 
many educators consider it a umust" for the graduating 
student whether he or she goes into further studies or 
ceases all formal education. 
Integration of geography with other subjects.-- A 
section of the high school questionnaire dealt with the 
problem of integration of geography with other subjects in 
the high school curriculum. Integration is difficult to 
estimate, so our findings are necessarily estimative. 
Eigh~ of the respondents admitted that they could not 
measure the extent of integration in their classroom. 
(Table 25) Only 54 (32.9 per cent) of the 158 replying 
schools indicated that there was integration in their 
school curriculum. \ Over three-fifths o~ the replying 
schools indicated that there was no integration at all. 
Several of these added a note to the questionnaire stating 
that they would never allow any integration to occur. 
Strangely enough, a check of the educational backgrounds 
of these opponents of integration proved that they were 
thoroughly trained in geography. Eight teachers stated 
that they integrated geography with various subjects in an 
immeasurable degree. 
8 
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Table 25. Status of Integration of Geography 
With Other Courses in the Replying 
Schools 
Groups Integra- No Integra- Imm.eas-tion tion urable 
( 1) (2) (3) (4) 
I. • ... • • 19 49 6 
II ....... 7 16 0 
III ••••••• 12 5 0 
IV ••••••• 3 1 0 
Reg ••••••• 0 2 0 
6 Yr ••••••• 13 23 2 
Total ••• 54 96 8 
% ••• 32.9 60.8 5.1 
One of the items of the integration section concerned 
an identification of the course with which geography was 
integrated and included an estimation of the percentage of 
integration. Forty-nine teachers stated that there waa 
integration in their world history courses with an average 
percentage of integration estimated at 17.7 per cent; 
(Table 26) Thirty-eight teachers integrated United States 
history with geography to an estimated average percentage 
of 15.3 per cent. Fifteen teachers of problems of democracy 
indicated integration in their courses to be 10.1 per cent. 
Five teachers of modern history and government estimated 
integration of geography with their subjects as 8.0 and 
7.4 per cent respectively. Three teachers of science and 
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Table 26. Identificat~op and Estimated Percentage 
of Integration of Subjects Integrated 
with Geography in Replying Schools 
Subjects Total .Entries Estimated Percentage 
(1) (2} (3) 
World History •.••••••••. 49 17.7 
United States History •• 38 15e3 
Problems of Democracy •• 15 10.1 
Modern History ••••••••• 5 8.0 
Government ••••••••••••• 5 7.4 
Science •.•.••.•••••••••••• 3 18.3 
Business Education ••••• 3 12.7 
Economics •••••••••••••• 2 7.5 
Early European History. 2 15 .. 0 
Current Events ••••••••• 1 30.0 
International Relations l 20.0 
business education stated that there was integration in 
their courses to the extent of 18.3 and 12.7 per cent re-
spectively. Two economics and early European history 
teachers estimated the average integration with geography 
in their courses as 7.5 and 15.0 per cent. Finally, one 
teacher of current events and another of international 
relations estimated the extent of integration in their 
course·s to be 30 :o and 20 .o per ce·nt respectively. 
Textbooks used in geography curriculum.-- s-eventeen 
geography textbooks were mentioned by the replying schools 
as being presently in use. (Table 27) 
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Table 27. Frequency of Textbooks Used in 
Geography Courses 
Author Text Frequency 
1 2 
York, Rowe and Cooper (World Economic Geography).. 44 
Bradley (World Geogranhy) .•••••••••••••••••••••••• 27 
Packard, Overton an~ .wood (Geogranhy of the World) 21 
Staples a~d York (Economic Geography)............. 3 
Whitbeck, Durand and Whitaker (The Working World: 
· an Economic Geography)....... 3 
Colby and Foster (Economic Geography)............. 2 
Jones and Murphy (Geography and World A~fairs).... 2 
Atwood and Pitt (Our Economic World).............. 1 
Becker (Modern History)........................... 1 
. 
Chamberlain and Stewart (Air-Age Geography and 
Society) ••••••••••••••••• 1 
Colvin and Colvin (Geography)..................... 1 
Packard, Overton and Wood (Our Air-Age World)..... 1 
Rogers and Adams (Story of Nations)............... 1 
Thurston and Faigle (World Geography)............. 1 
Thralls (The World, Its Lands and Peoples) •••••••• 1 
VanCleef (Global Geography) •••••••••••••••••••••• 1 
York and Staples (World Geography) •••••••••••••••• 1 
Boston University 
School of Education 
Library 
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Since the three most frequently used textbooks are 
employed in 82 per cent of the courses, the author-~eels 
' . 
that a description of these tex~s should find its place 
in such a study. 
World Economic Geography.". York, G. Morell, John L. 
Rowe, and Edward L.~ Ceoper, South-Western Publish-
ing Company, Cincinnati, Ohio, 1950. 
'' 
. . 
World Economic Geography is a completely revised book, 
even its title, Economic Geogr,aphy. Through the world 
approach this text stresses interdependence, both in matter 
of imports, exports, raw materials, and m~rkets~ and also 
in relation to the less-known facts .of .the· places of origin 
and migration of world resource.s.. The human aspects of 
geography are emphasized cop~.t~nctr.-J.y, and the entire pre-
sentation is personalize.CJ. :r~ii!q Jl!any int~resting stories and 
incidents. Many techniques are used including contrasts, 
pictures, charts, examples, challenging captions, questions 
and analogies. In this scholarly book, economic geography 
is treated as a central core to which the factors of history, 
sociology and anthropology contribute. The authors have 
been successful in capturing student interest with a 
fiction-like style. 
World Geography. Bradley, J,qhn H., Ginn and Company, 
New York, 1948. 
World Geography is planned to meet various require-
ments of a well-organized course in geography. It is a 
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vivid, up-to-date presentation of geography for high schools 
which includes material on man's relation to climate, land 
forms and natural resources; the effect of geography on 
trade and communications, the nature of a nation; geography 
in the air-age. The second half of the book is devoted to a 
presentation of world political geography by nations. The 
concluding chapter discusses the place of the United Sta~es 
in world relationships. The physical make-up of the book is 
particularly good, and includes multi-colored maps so 
necessary in a good geography text. 
Geography of the World. Packard, Leonardo., Bruce 
Overton and Ben D. Wood, The MacMillan Company, 
New York, 1953. 
This high school text, a revision of Our Air-Age World: 
A Textbook in Global Geography is divided into eight parts 
covering the entire world. Throughout the book emphasis is 
placed on facts and descriptions with slight environmental 
interpretation. Factors of physical environment such as 
climate, land forms, soil and water bodies are covered 
adequately. The book is profusely illustrated with pictures, 
diagrams, pictographs and maps. Teachers and students may 
well profit by answering the questions and following the 
suggestions at the end of each chapter. The work can be 
covered in a year's time and needs to be complemented with 
I 
outside references to be of utmost value. 
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Textbooks used in integrated courses~-- There were 
thirty-~ive textbooks cited as being in use i~ courses 
integrated with geography. (Table 28) Fourteen different 
world history texts were indicated thirty-six times. Ten 
different United States history texts were mentioned 
twenty-six times. Two different problems of democracy and 
modern history texts were indicated five times respectively, 
while one current events, two science and two economics 
texts were mentioned a single time. One government text 
was indicated three times, while two of the same subject 
were mentioned once. 
Table 28. Identification and Frequency of Textbooks 
Used in Courses Integrated with Geography 
and Estimated Percentage of Integration 
Author Text Fre- Estimated quency Percentage 
(1) (2) (3) (4) 
\vorld History 
Rogers, Adams and Brown (Story of Na-
tiona) ••••••••••• 8 20.4 
Hayes, Moon and Wayland {World Histor;2:) • 4 15.0 
Magenis and Appel {Histor;E of the 
World) ••••••••••• 4 16.2 
Smith, Muzzey and Lloyd {World Histor;E) • 3 20.0 
Webster {World Civilization) •••••••••••• 3 21.8 
Capen (Across the Ages) ••••••••••••••••• 2 12.5 
Hughes (The Making of Toda;E's World) •••• 2 20.0 
(continued on next page) 
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Table 28. (continued) 
Author Text 
(1) T2) 
Lane, Goldman and Hunt (The World's 
History) •••.•••••••••• 
Wallbank (Man's Story) •••••••••••••••••• 
Webster (Early European Civilization) ••• 
Becker, Painter and Han (The Past That 
Lives Today) •••••••••• 
Caldwell and Morrill (World History) •••• 
Robinson, Breasted and Smith 
(Earlier Ages) •••••••• 
Roehm, Buske, Webster and Wesley 
(The Record of .' 
Mankind) •••••• ~ .••••••• 
United States H~story 
Muzzey (A History of Our Country) ••••.••• 
Harlow (History of Our Country) ••••••••• 
Canfield and Wilder (The Making of 
Modern America). •· ••••• ~ 
Todd and Curtis (America's History) ••••• 
Faulkner, Kepner and Barlett (The 
American Way~of Life). 
Gavian and H~mm (The American St?ry) •••• 
Hughes (The Making of Our United States) 
Fre-
quency 
(3) 
2 
2 
2 
1 
1 
1 
1 
9 
4 
3 
3 
2 
1 
1 
(continued on next page) 
Estimated 
Percentage 
l4) 
20.0 
20.0 
15.0 
25.0 
20.0 
10.0 
15.0 
16.0 
22.0 
16.7, 
17.3. 
17.5 
30.0 
15.Q 
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Table 28. (continued) 
Author Text 
(1) (2) 
Fre-
quency 
(~) 
Muzzey and Kidger (The United States) 1 
Riegal and Haugh (United States of 
America) • • • • • • • • • • 1 
Wirth (United States History) •••••••. 1 
Problems of Democracy 
Kidger (Problems of American Demo-
&racy) • • • • • • • • • • • • • 3 
Patterson, Little and Burch (Problems 
of Democracy) •••••• 2 
Modern History 
Becker {Modern History) •••••••••••••• 3 
Beard, Robinson and Smith (Our ili1n 
Age) • • • • • • • • • • • • • • • 2 
Current Events 
Packard (The Nations Today) •••••••••• 1 
Science 
Powers, Bruner, Nenner and Bradley 
(Using Our World) •• 1 
Wood and Carpenter (Our Environment: · 
How We Use And 
Control It) •••••••• 1 
(concluded on next page) 
Estimated 
Percentage 
15.0 
15.0 
10.0 
12.5 
20.0 
17.5 
30.0 
20.0 
30.0 
56 
Table 28. (concluded) 
Author Text Fre- Estimated quency Percentage 
(1) (2) (3) (4) 
Government 
Hughes (Building Oitizenshi2) ••••••• 3 5.7 
Allen and Wirth (This Government of 
Ours) ••.••••••• 1 10.0 
Guiteau and Buhlman l 10.0 
Economics 
Goodman and Moore (Economics in 
Ever~da~ Life). 1 5 .. 0 
Smith {Economics for Our Times) ••••• 1 10.0 
We may conclude that when there is integration, we can 
expect that the other course is some kind of history. The 
two most frequently mentioned textbooks for integration were 
Rogers, Adams and Bro·wn (Stor~ of Nations), and Muzzey (A 
Histor~ of Our Countr~). Since these two texts were mentioned 
twice as often as any other text, a description and review of 
each is given. 
Stor~ o~ Nations. Rogers, Lester B., Fay Adams and 
Walter Brown, Henry Holt and Company, New York, 1945. 
This edition of a popular textbook continues the direct 
simple style of earlier editions. The nations are presented 
separately with the central theme of their independence. The 
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new feature of the edition is the addition of geographic 
material, an excellent aid for a teacher who wishes to in-
~ tegrate geography into the course. A three dimensional map 
is placed at the beginning of each of the twenty-two parts. 
The story of each nation opens with its geographic features, 
physical and economic and their influences. The text is 
attractive, readible, balanced, well illustrated and filled 
with teaching aids. A strong point is the authors' good use 
of graphic materials in illustrating the progress of nations. 
It is easy to understand why much geography is integrated 
into a course where the Story of Nations is the textbook. 
A History of Our Country. Muzzey, DavidS., Ginn and 
Company, Boston, Mass., 1950. 
This edition demonstrates how far the author and pub-
lisher have progressed in the past twenty years in designing 
a more attractive, stimulating, and easier reading text • 
. 
One can hardly recognize the Muzzey text of the early 
thirties in this colorful revised edition. The Muzzey 
narrative, chronologically organized and partial to political 
history, has not changed in text. The same units are con-
tained in the book with the same chapter beadings. The new 
material bas been presented with the same style and technique 
although the helps and references are more up-to-date. There 
~· are sixty-two maps which assist greatly in any integrated cou-
rse with geography. Scores of ~rawings, pictures for learning 
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purposes. and postlude summary of the book enhance its value. 
The Muzzey popularity is based on its long standing service 
for simplicity and clear style. 
Background of present geography teachers.-- The second 
page of the questionnaire dealt with the geography teacher 
l 
in his training, attitude and evaluation of teaching aids. 
The first item determined if geography were available in the 
college at which the teacher matriculated. (Table 29) Ex-
actly half of the respondents stated 11 Yes 11 , while 61 or 
38.5 per cent indicated a negative answer. Eighteen others 
did not reply to this item. 
Table 29. Number of Colleges Attended Having a 
Geography Department 
Option I II 
_ll) (2) {3J 
Yes ••••••• 37 12 
No •••••••• 26 10 
No Reply •• 11 1 
III 
(4) 
10 
6 
1 
IV 
{ S) 
2 
1 
1 
Reg 
{6) 
2 
0 
0 
6 Yr 
('[}_ 
16 
18 
4 
Total 
{8} 
79 
61 
18 
Course completed in geography.-- The respondents then 
indicated bow many and what courses they had taken in their 
undergraduate and graduate work. The average respondent 
took 6.45 se~ester hours of geography. (Table 30) The 
larger the school the more geography courses the geography 
teacher had taken. A total of 138 respondents took 890 
semester hours, while twenty declined to answer this item. 
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Table 30. Semester Hours in Geography Completed by 
Teachers of Replying Schools 
Course I II III IV Reg 6 Yr Total 
(1) (2) (3) (4} (5) (6) . .(7) (8) 
. 
physical ••• 135 30 30 3 3 31 232 
economic •••• 125 48 45 0 6 65 289 
regional •••• 104 9 12 0 3 17 145 
political ••• 115 17 24 3 3 37 199 
others •••••• 12 8 3 0 0 2 25 
total ••• 491 112 114 6 15 ' 152 890 
average ••• 7.9 5.1 7.1 2 7.5 4.6 6.45 
no reply •••• 12 1 1 1 0 5 20 
-
In a separate questionnaire (Appendix C) given to 
twenty-six prospective social studies teachers at Boston 
University, School of Education, Boston, Wass., the results 
were more alarming. These twenty-six prospective teachers, 
perhaps of geography, bad taken only 57 semester hours or a 
2.2 semester hour average. (Table 31) 
Table 3~. Semester Hours in Geography Completed by 
Twenty-six Boston University School of 
Education Prospective Social Studies 
Teachers 
Physical Economic Regional Political Others Total Average 
10 9 26 4 8 57 2.2 
A check with the Registrar, Boston College, School of 
Education, Chestnut Hill, Massachusetts, revealed that in 
June 1956 twenty-two prospective social studies teachers 
0 
r 
graduated and no provisions bad been made for them to take 
a single geography course. A further check of the catalogues 
of the colleges and schools of education that graduate 
prospective secondary social studies teachers revealed that 
no specified number of geography courses was required. In-
Teacher attitude toward high school geographY.-- Both 
pr~sent an~ prospective geography teachers were asked con-
cerning their attitude toward the present geography curricu-
lum. Eighty high school teachers felt that more geography 
should be taught in their high schools; thirty-three answered 
in the negative, while forty-five remained undecided on this 
item. (Table 32) Seventy-four high school respondents felt 
that geography should be taught separately; fifty felt it 
should not be a separate subject, while thirty-four remained 
undecided. When asked whether there should be integration 
with another subject, only forty-one answered 11 Yes, 11 while 
seventy-nine were against integration. Thirty-eight failed 
to indicate their choice on this item. 
i/Joseph F. Fielding, Jr., A Study of the Certification 
Requirements of the Social Studies in Secondary Schools 
in the United States, Unpublished Master*s Thesis, Boston 
University, 1949, p. 57. 
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Table 32. Attitudes of Replying Teachers Toward 
High School Geography 
Question Yes No Undecided 
(1) (2) {O:S) (4) 
. 
Do you feel that more geography 
should be taught in your high 
school? . ...•......................... 80 33 45 
As a separate course? •••••••••••••••• 74 50 . 34 
Integrated with another subject? ••••• 41 79 38 
The twenty-six prospective social studies teachers 
felt almost unanimously .(23-3) that they would like to 
teach geography, although they favored its integration with 
other social studies courses. (Table 33) Strangely enough, 
nineteen of these prospective teachers, with an average of 
less than one geography course during their preparatory 
training, felt that they had been adequately trained to 
teach geography competently. Seven of this group admitted 
that they did not feel that they could do a competent job 
with so little geographical background. 
Evaluation of visual aids.-- In the questionnaire to 
the high school teachers, an item was included pertaining 
to the evaluation of visual training aids. Each teacher 
was asked to rate several of the most commonly used audio-
~ visual training aids as they assisted him in the teaching 
of geography. The author, in his compilation, awarded five 
points for each item marked 1; four points for each item 
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-Table 33. Attitudes of Twenty-six Prospective 
Social Studies Teachers Toward High 
School Geography 
Question Yes No Undecided 
(1) (2) (3) 
Would you like to teach geography? •••• 23 3 
As a separate course? •••••••••••• 12 12 
Integrated with another course? •• 16 6 
Do you feel that you have had adequate 
training in geography to feel 
competent about teaching it? ••••• 19 7 
What do you feel is the place of geo-
graphy in the social studies 
curriculum? •••••••••••••••••••••• 
As important as history? ••••••••• 12 14 
Integrated with other social 
studies courses? •••••••••••• 21 5 
Should not be stressed at all? ••• 0 26 
Table 34. Point Evaluation by Reporting Teachers 
of Commonly Used Visual Teaching Aids 
in Geography Courses 
(4) 
0 
2 
.4 
0 
0 
0 
0 
Visual Aid I II III IV Reg 6 Yr Total 
Jl) .(2J {3_) .(4) _(5) (6) (7) (8) 
Mctps • • • • • • • • • • • 267 95 71 11. 10 124 578 
Globe •••••••••• 202 66 39 8 9 77 401 
Films •••••••••• 166 . 62 41 5 9 84 367 
Blackboard ••••• 181 55 47 3 9 73 368 
Film Strips •••• 135 51 39 4 9 63 401 
Textbook ••••••• 213 72 60 12 10 120 487 
Others ••••••••• 109 15 10 0 0 29 162 
No Reply ••••••• 11 2 2 0 0 8 23 
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marked 2; three for each marked 3; two points for each item 
marked 4; and one point for each marked 5, 6, or 7. (Table 34) 
<:) In this section of the questionnaire the grouping of schools 
0 
' did not matter, because all groups agreed that maps and the 
textbook were the most he~pful aids in the effective teaching 
of geography. The globe and film strips were considered 
equally helpful, while films and blackboards were equal as 
next in line. One hundred and sixty two points were compiled 
under 11 0thers, 11 including workbooks, government and state 
pamphlets, magazines, National Geographic Magazine, news-
papers and the like. · 
Field trips.-- The final item in the survey dealt with 
the number of field trips taken each year in conjunction 
with the teaching of geography. Here the smaller schools 
conducted more field trips than the larger schools. The 
average trips per year for the 130 replying teachers was .57 
field trips per year. (Table 35) Only 30 per cent of those 
replying took a field trip; however, for those '\'Jho did take 
field trips the average was 2.3 trips per year. The average 
trips for :the 158 responding high schools was .36 trips-per 
year. It was interesting to read some of the remarks about 
the time, supervision, and expense concerning visual· aids 
and field trips. Generally, the larger schools have better 
and more extensive teaching aids, whereas the smaller 
schools take more field trips each year. 
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Table 35. Frequency o~ Field Trips in Geography 
Courses; Number and Percentage o~ 
Replying Group and Average for 
Various Groups 
Item I II III IV Reg 6 Yr Total 
(1) (2) (3) (4) (5) (6) (7) (8) 
Number of trips 
taken by reply-
ing group •••••• 30 20 14 6 2 18 90 
Percentage o~ 
replying group 
that take trips 27 36.3 31.9 50 50 25 30 
Average trips per 
year for those 
2.6 taking trips ••• 1.9 2.5 2.8 3 2 2.3 
Average trips per 
year for re-
plying group ••• .52 .90 .87 3 l .64 .57 
Average trips per 
year for 
entire group ••• .40 .43 .so .75 .so .so .36 
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CHAPTER IV 
GENERAL SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
CHAPTER IV 
GENERAL SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
In Massachusetts there are 247 public high schools. The 
author sent out questionnaires to the 247 schools, and of that 
number 158 were answered; a 63.7 per cent return. The author 
was able to check the files o~ the Supervisor of Secondary 
Education, Department of Education, where he found information 
on those schools that did not answer the questionnaire. These 
records gave the name of the geography course, grade placement, 
its length and total enrollment in June 1954. Based on recent 
trends of geographic instruction these records of two years ago 
should not be at great variance from present conditions. The 
summary of the findings of the author which are presented in 
the main body of this thesis is as follows: 
1. Approximately 67 per cent of the public high schools 
in Massachusetts have geography in their curriculum. 
2. More than four-fifths of the geography courses 
offered are two semesters in length. 
3. Since 1950 the total enrollment of those taking 
geography has increased slightly. 
4. Economic geography and world geography make up 
slightly less than three-quarters of all courses offered. 
5.' Eighty-six per cent of the courses are offered in 
the tenth grade or as a tenth grade combination; of the total 
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number approximately two-thirds of the courses offered are 
elective, while the other third is required of certain stu-
dents. 
6. There bas been a definite trend of increase of 
geography since 1950 with economic geography the most frequent 
course added. 
7. There is no widespread attempt to integrate other 
subjects with geography. In over three-fifths of the schools 
there is no integration at all. 
8. Present and prospective geography teachers are not 
adequately trained to do a competent job in teaching geography. 
It is possible to be certified in Massachusetts without taking 
a single geography course. 
9. Most high school geography teachers feel that there 
should be more geography taught in the curriculum and they 
favor its being taught as a separate subject. Prospective 
social studies teachers favor its integration with other social 
studies subjects. 
10. Of all audio-visual aids evaluated, maps and the 
textbook are considered the most helpful in the teaching of 
geography while the number of field trips taken in conjunction 
with geography is surprisingly low. The larger schools have 
better training aids while the smaller schools take more field 
4la trips per year. 
Although the vast majority of the pupil enrollment in 
Massachusetts high schools bas the opportunity to take a 
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geography course, only a small percentage actually take geo-
graphy. In most cases geography is an elective or required for 
a Bmall segment of the student population. Where it is an 
elective, other courses seem to be more popular. 
The effect of the wars has been one of stimulation for 
the study of geography. The Korean conflict has also helped 
to increase the number of geography students, and the United 
States' role in world affairs assures that this new emphasis 
will not be shortlived. Outstanding examples of the geographic 
ignorance of our youth are noted in an age when this knowledge 
is a prerequisite for world understanding. Although educators 
seem to be aware of this shortcoming in the educational system, 
the problem of knowing where to place the emphasis to insure 
the appropriate understandings, skills, and attitudes to be 
attained by the high school student has yet to be determined. 
The author heartily agrees with those who insist that these 
attitudes and-skills are not being taught to the high school 
student, and he feels that a properly presented geography 
course should be given by a capable teacher in each of the high 
schools of Massachusetts. Further training in geography could 
be offered those students who choose to pursue the subject in 
more detail. 
Much improvement can be made in teacher preparation and 
<:) in-service training of geography teachers. nThe geography 
teacher should be trained for the job, possessing both special 
training in geography and a rich background in related 
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fields. 11 As a part of this requirement each geography teache;r 
should have a minimum of twelve credit hours to include a 
course in principles of geography, courses in regional, economic 
or political geography as well as one in the methods of teaching 
geography at the secondary level. Superintendents should insist 
on in-service training of those geography teachers who lack this 
bare minimum and should see to it that this deficiency is made 
up. In addition, the geography teacher should be well grounded 
in the related social and physical sciences. 
Society has set up certain geographic objectives that it 
wishes the high school student obtain. In order that these 
objectives be obtained, a course in world geography should be 
considered a part of general education and be required of every 
student. This world geography course is best placed at the 
ninth or tenth grade level where it can precede other elective 
geography courses and related aspects of the other social 
studies. Where the teaching staff is adequate, it is desirable 
to follow this world geography course by an elective course, or 
a required course if the student is emphasizing co~ercial 
subjects. Among the desirable electives may be found: (1) geo-
graphy of North America; (2) political geography of the leading 
countries;. (3) conservation of natUJ?al resources, and (4) 
economic and physical geography. 
i/J. R. ·whitaker, 11 Design for High School·Geography, 11 Geography: 
.in the High .. School, Committee on H~gh School Geography for the 
National Gu~ncil of Geogr~phy Teachers, McKnight and McKnight, 
Publishers, Bloomington, I~linois, p. 21. 
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Continued study needs to be done on each of the aspects of 
geographic instruction and education. Some questions yet un-
answered are: 
1. 1Vhat experiences can be provided in high school to 
develop 11 geographic readiness?"' 
2. What geography courses ~ill help the high school 
student achieve a greater maturity in viewing world problems 
11 geographically?" 
3. When should geography courses be g~ven to insure 
maximum value? 
4. What geographical skills are necessary for good 
citizenship, and how can these skills be best introduced into 
a geography course? 
5. Hm'l can teachers be better prepared to teach students 
to think 11 geograpbically?11 
6. Are present-day textbooks meeting the needs of geo-
graphic instruction? 
7. What is the extent of geographic understanding of 
present and prospective geography teachers? 
It is the hope of the author that this study will instill 
satisfaction and encouragement in the realization that geo-
graphy's role in the curriculum is now beginning to be apprec-
iated. It is further hoped that this study will stimulate 
act~vi~y for the strengthening of those areas where our edu-
cational system fails to attain those geographic objectives for 
its high school students. May the school officials soon come 
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to realize the great value of ge~graphic instruction to the 
high school graduate and that th9se certifying geography 
teachers insist that the teacbe~-'have at least the bare 
minimum of requirements. There is great room for improvement 
in the many facets of geographig instruction in the public 
,, 
high schools of Massachusetts. 
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APPENDICES 
Appendix A (Letter to High School Principals) 
NOW·JuW, __ nS,_,:,CHUSEI"rS 
January 28, 1956 
!Jear f.'ell"w Educator: 
In connection with some research being made 
by Boston Univ ersity, School of Education, I am conducting 
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a study entitled 11The Status of Geography in the High Schools 
of 11la.ssachusettsu. 
I would be very appreciative if either you or 
the head of your Social Studies Department would fill out and 
return to me the enclosed questionnaire. Cognizant of the 
great number of questionnaires which face one in a year, I 
Have made this one as brief and easy to answer as possible. 
Thank you for your cooperation, and if you so 
desire I shall be pleased to send to you a report of row 
findings. 
Yours Truly, 
~;.ory 
Richard J. O'Leary 
Appendix B (Questionnaire) 73 
Total EntolL~ent, Grades 10-12 
----
No. of Miris in a Period 
------
. Please Cgeck. or otherwise Indicate in t,he Appropriate place; ____ _ 
COURSE 
Sample: 
GeographY 
Geo-~1orld 
Length of Grade Number Since 1950 Required 
Course in Place Taking Added Dropped or 
Semesters ment Course Elective 
1 10 47 Yes Elective 
Text Used 
·~ 
Byrd, c. 
This :orld 
-------------------------------
Gee-Economic 
Geo-Cot-:Lllter c ial ~~~~~~~----·--------------------------------------------------
Geo-U. S. 
Gee-asiatic 
Gee-Pacific 
•}eo-Lat dner 
Gee-Earth .Sc 
Others 
Course 
Sample: 
Geography 
Geo-1!lorld 
Gee-Economic 
Geo-Commerc:l..aal 
Geo-U. S~ 
Gee-European 
Geo-.-tsiatic 
Gee-Pacific 
Geo-Lat .nmer 
Integrated with 
another course~ 
Name the course 
WoJZld History 
Approx % of Geo-
graphical material 
in integrated course 
20% 
Text of 
Integrated 
Course 
'I!Jebster 
World Qiviliz 
tJ.on 
·------------------------------------
Geo-.itf.\rth Sc -...;..--.;~~~;;..;;._----------------- -·--------·----- --
0thers 
--------
• 
Back&round of Tcach~rs 
(Please Indicate Yes or No) 
1., Was there a department of geography in the college you. 
attended? 
2, Did you complete any of the following courses? 
Indicate- hours: 
a. physical geography (meteorology, clir.1atology_, 
B; economie geography 
c., regional geography 
d. political geography 
3 • Do you feel that more geography should be taught in your 
high school? 
a., as a separate subject? 
b., integrated with another subject? 
~. Are field trips used in the geography course you 
teach? If so1 how many per year? 
5. Evaluate the following audio-visual teaching aids as 
they·assist you in the effective teaching of geography. 
(1,2,3,4,5,6) 
------ia. maps 
------=b• globe 
c. films 
------d. blackboard 
_____ e. film strips 
____ f. text book 
---~g. others 
----..:he II 
If you would like a copy of the results please check -------
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Appendix C (Questionnaire) 75 
--------""lliasa--chec:k'"orcither-r?Jf:ie~Tr:le!~~o-ateriri· ·theappl"opriataSpac:~;-r---~·-·"~~-
~..,. ....... ------"'--------------~- --- '0110<_ .. _4 _____ K ___ __.,....: _____ ._ - -.-.-
0 
lc During TffJ" t;ollege caJ:>8er 9 I b.a.ve co.mpleted the follo11-.ring geography 
coursesg 
a., ho Commercial Geography World G-eography 
- . -o::u••--··-b.., Economic Geography :l.o U., So Geograph;y 
c .. Political Geography j .. European Geography 
do Climatology k., Latin American Geography 
e.., Geology = 1 .. Asiatic Geography 
f:., Soils Dlo New England 
go Geomorphology no Pacific Geography 
Other courses in Geography ____________________________ __ 
2o vlould you like to teach geography? 
As a separate course? 
Integrated with another course? _, ______ _ 
Do you f'eel that you have had adequate training in geography to 
make you .feel compe·cent about teaching geography in high school? 
What do you feel is the place of' geography in the social studies 
curriculum? 
ao As important as history? 
bo Integrated with other soci~l 
studies courses? 
e., Sho-uld not be stressed at s.ll .. 
-~----
--
APPENDIX D 
Cities and Towns Participating in This Study 
Acton 
Adams 
.Agawam 
Amesbury 
Amherst 
Andover 
Ashland 
Athol 
Attleboro 
Avon 
Ayer 
Bedford 
Bellingham 
Belmont 
Bernardston 
Beverly 
Billerica 
Blackstone 
Boston-J. E. Burke 
Boston-East Boston 
Boston-Girls' 
Boston-Jamaica Plain 
Boston-Latin 
Boston-Roslindale 
Boston-South Boston 
Boston-Technical 
Bourne 
Braintree 
Brockton 
Brookline 
Burlington 
Cambridge-High & Latin 
Cambridge-Rindge Tech 
Charlton 
Chelsea 
Chester 
Chicopee 
Cohasset 
Concord 
Dedham 
Deerfield 
Dighton 
Dracut 
Edgartown 
Everett 
Fairhaven 
Fall River 
Falmouth 
Foxboro 
Framingham 
Franklin 
Gardner 
Grafton 
Hamilton 
Hanover 
Hardwick 
Harvard 
Harwich 
Hatfield 
Haverhill 
Hingham 
Holliston 
Holyoke 
Hopedale 
Hopkinton 
Hudson 
Huntington 
Lawrence 
Lenox 
Leominster 
Lexington 
Littleton 
Lunenburg 
Lynn-Classical 
Lynn-Englis'tl 
76 
r 
I 
Manchester 
Marblehead 
Marlborough 
Medford 
Medway 
Melrose 
Mendon 
Merrimac 
Methuen 
Middleborough 
Milford 
Milton 
Monson 
Montague 
Natick 
Needham 
New Bedford 
New Salem 
Newton 
North Adams 
North Attleboro 
Northbridge 
North Brookfield 
Northfield 
Norton 
Norwood 
Oak Bluffs 
Orange 
Orleans 
Oxford 
Peabody 
Pepperell 
Peters bam 
Pittsf~ie;ld 
Plainville 
Provincetown 
Quincy-North 
Quincy-Senior 
Randolph 
Reading 
Rockport 
Salem 
Saugus 
Shelbourne 
Shrewsbury 
Somerset 
Southbridge 
- Southborough 
South Hadley 
Springfield-Classical 
Springfield-Commerce 
Springfield-Technical 
Stoneham 
Stoughton 
Swampscott 
Swansea 
Taunton 
Tewksbury 
Uxbridge 
Wakefield 
Walpole 
Waltham 
Warren 
Watertown 
Wayland 
Wellesley 
Wellfleet 
Westborough 
Westfield 
West Springfield 
Westwood 
Williamsburg 
Williamstown 
Winthrop 
Woburn 
Worcester-Classical 
Worcester-Commerce 
Worcester-South 
Silver Lake-Kingston 
Wachusett-Holden 
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